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TWO CONCEPTS OF “LIBERAL EDUCATION”"

STEFAN LORENZ SORGNER
Friedrich-Schiller-Universitéat

Abstract:

In this article | attempt to find out the appropriate understanding of “ liberal education” . Firstly, |
distinguish the two most important meanings of the notion “ freedom” which | call momentary and
lifelong freedom. Momentary freedom is a type of negative freedom, and lifelong freedom a type of
positive freedom. Secondly, | show the consequences, which these two meanings of “ freedom” have on
the practice of a “ liberal education” . Finally, | analyse which type of liberal education is the best.

Keywords: Education, Liberalism, Plato, Aristotle, Kant, Nietzsche, C. G. Jung, Freedom, Paideia,
virtues, character, pleasure, family, the Good Life, Liberal Education.

Inthisarticlel attempt to find out the appropriate understanding of “liberal education”. | takeit
for granted that all human beingswishtoliveagood life, and attribute great importanceto freedom, as
they regard freedom as necessary for agood life. However, there are various meanings of the notion
“freedom”?, and there are some understandings of freedom which nowadays do not normally get
associated withthe notion * freedom’ . Here, | will not solely deal with the modern understanding of
liberdism.

Firstly, | distinguish the two most important meanings of the notion “freedom” which | call
momentary and lifelong freedom. Thisditinctionisan ana ogy to Sedl’ sdistinction between momentary
(episodisches) and lifelong (Ubergreifendes) happiness’. Momentary freedom isatype of negative
freedom, and lifelong freedom atype of positive freedom?. In the case of “momentary freedom” a
person can act according to hismomentary will, aslong as he does not invade the freedom of anyone
else Inthecaseof “lifelong freedom” the society hel pstheindividua towill what isin hisown interest
considering thewholeof hislife. Secondly, | show the conseguences, which these two meanings of
“freedom” haveonthepracticeof a“libera education”. Findly, | andysewhichtypeof liberal education
isthe best.

Momentary and Lifelong Freedom

Firgly, | giveashort historica introduction concerning thenotion “ libera education”. Secondly,
| explainthenotion “ momentary freedom”, and thirdly, | deal with theexpression“lifelong freedom’.

A “libera education” isbased uponthe*libera arts’. Theterm “liberal arts’ goesback tothe
expression septemartes|iberal s, which constituted the basi s of education during the Middle Ages,
and the notion artesliberal esof Roman antiquity, which formed the basisof their educational ideal of
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108 SORGNER, S. L., Two Conceptsof “ Liberal Education”

the humanitas. The L atin term humanitas can be equated with the Greek paideia which waspointed
out by the Roman Grammarian Aulus Gellius®. In generd, in Greek and Roman antiquity the purpose of
education wasto enable the young to becomefree, and noble human beings. Freedom and nobility
wereregarded asimportant asthese aspectswereregarded asessentia for peopletoliveagood life,
or to be eudaimonious, asonesaid in Ancient Greece. However, not all typesof “liberal education”
includethe most important aspectsof thelibera education of Antiquity, whichistheresult of different
understandingsof theterm“freedom”. | distinguish two conceptsof freedom further, whereby | sart off
with“momentary freedom” and then | concentrate on“lifelong freedom”.

Given “momentary freedom” aperson can act according to hismomentary will, aslong ashe
doesnot invadethefreedom of anyonedse. So, oneaspect of thiskind of freedomisthat onehasto be
tolerant to all tolerant people, and to accept their waysof life. Thistype of freedom presupposesthat all
peopleare so different from another that one cannot make any general ethical judgements concerning
thegood lifewhich apply toal or at least most of them, except theweak position that itisgood to be
freefromwhich followsthat one hasto betolerant to others. Asaconsequence oneiseither encouraged
tofind out what onewishesfor oneself (to becomewho oneis), or to create onesalf how onewishesto
be (to becomewho onewishesto be). Which of these optionsis promoted depends on ones attitude
towardsthe essence of men. If one believesthat people contain apersonal ideal which makesthem
authentic, as Nietzsche does®, then one defendsthefirst option. If one holdsthat people do not have
any essence, and can make acreatio ex nihilo out of their personality, as Satre does?, then oneisin
favour of the second option. Concerning both options, it hasto be stressed that thisattitudeisaways
limited by the principleof tolerance. So, one can say that “momentary freedom” ispresent, when self-
creation or -becoming within the limits of the principle of toleranceispromoted. Next, | cometo
“lifdlong freedom”.

Inthecaseof “lifelong freedom” the society helpstheindividual towill what isin hisown
Interest considering thewholeof hislife. Asdistinct from the aforementioned type of freedom herea
stronger account of the good’ comesin, aslifelong freedom is supposed to be promoted. If onewishes
to help theindividua towill what isinhisowninterest considering thewholeof hislife, then onehasto
haveapicture of what isimportant for all peopleat thevariousstagesof their lives. If oneknowswhat
Isimportant for people at the various stages of their lives, then one can make them aware of the
consequences of their actions. One can show peoplelines of consequences, which might stop them
from doing things, which they would probably regret later on. In addition, advice can be given of how
one can reach the best possible consequencesfor onesown life. Hereit isbest to stick to Democritus
position which proposesthat education isdone best by meansof friendly encouragement, and theart of
convincing, but not by meansof law and oppression®. Such adviceishbased on astronger concept of
the good. In philosophy the best and most detailed account of thistype of freedom was given by
Arigtotleinthe* Nicomachean Ethics’®. After having distinguished thetwo most important meanings of
freedom, | can now show the consequences, which these two meanings of “freedom” have onthe
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practiceof a“liberal education”.

Two Typesof Liberal Education

Firgtly, I further clarify three conditionswhich areimportant for ahuman being, and which are
relevant for educational purposes. Secondly, | explain which of these aspectsare considered by the
two typesof education.

Therearethree aspectswhich areimportant for every human being. Firstly, thereischaracter,
secondly, interests, and thirdly, conditions. A character can either be strong or weak. Some peoplea so
distinguish between people with acharacter, and those who have none. However, | prefer thefirst
digtinction, asl regard acharacter to bethe human congtitutionwhichisresponsblefor dl acts, conscious
aswell asunconscious. Aseverybody hasto act at each moment, itisimpossiblenottoact at all. Asa
consequence, all people have to have a character. However, one can either have an ordered or a
chaotic character. In addition, the character can beeither strong or weak. Theweak/strong distinction
refersto the stability of someone’s character. Someone hasastrong character, if heremainsthe same
no matter what the circumstancesareinwhich heis. A Christian monk remaining chaste and virtuous,
evenif helived among hippies, or aJanis Joplinlike person who continued to drink and indulge hersel f
inthebasic pleasures, even if shelivedinamonastery, represent strong characters. Someone hasa
wesak character, if heiseadly influenced by hissurroundings. A personwhoisaBuddhistinIndia, and
acapitalistin New York representsaweak character’®.

Next we come to the ordered/chaotic distinction with respect to a character. An ordered
character isconstituted out of virtueswhich are based on adetailed world view. The above mentioned
Christian monk and the person being aBuddhist in Indiarepresent ordered characters. However, the
first hasastrong, and ordered character, whereas, the second hasaweak, and ordered character. A
chaotic character doesnot includevalues, or virtues, which bring about reliabletypesof acts, but aims
at thingslike money, or pleasure, which do not bring about reliabletypes of acts, aswith thesegoas
anything can get justified™. The above mentioned Janis Joplin like person, or the Wall Street capitalist™
represent casesin question. However, thefirst hasastrong, and chaotic character whereasthe second
has aweak and chaotic character. The ordered/chaotic distinction with respect to character can be
foundintheethicsof al thegreat Greek thinkers. Plato, Aristotle, aswell asPlotinusregard an ordered
character asessential for agood life'®. In contemporary philosophy Macintyre defendsacomparable
ethica position, asheisinfavour of arevitaisation of an Aristotelian neo-thomigtic kind of Christianity™.

After having analysed various aspects of acharacter, thenotion “interests’ hasto beclarified
further. Someonewith astrong, ordered character remainsthesameduring al of hislife. However, this
doesnot mean that this person doesnot change. Eventhough, heisaways, brave, wise, moderate, and
just, what heisinterested in changes. Our most important interests are sex, and age dependent. There
isatimefor becoming interested inthe other sex, for finding onesownway in society, for establishing
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onesdlf inonesoccupation, for being interested in marriage, and kids, for dealing with the meaning of
life, for having amid-life-crigs, for facing the problem of death. Our interestsusudly changewhen other
important changestake place. Most of these changesare biological and therefore also sex dependent.
Others, for example, arerelated to onesage. When weareleaving school, we need to find our way in
life, to find out what we wish to become, ask ourselveshow wewishtolive, and find away tofinda
partner. A general, but appropriate description of thevarious stages of lifewasgiven by C. G. Jung'®.

Thethird areawhich isimportant for apersonishisconditions. These conditions can get
distinguished into external, bodily, and menta conditions. A smilar distinctionwasmadeby Aristotle
withinhis“Nichomachean Ethics’Y’. Firdtly, therearethe external conditionsof aperson. Among these
one can count ahouse, ajob, awifeand children, parents, relatives, agood reputation, friends, wealth,
and many others. The areaof external conditionsrefersto onesrelationship to others, and theworld.
Secondly, there arethe conditions of the body, like health, beauty, and strength. Thirdly, oneneedsto
consder the conditions of the mind. Here again we can refer to aJungian categorization whichisthe
most rewarding, according to my mind®®, Heenumerates. Intellect, feding, sensation, and intuition. The
intellect enclosesthefaculty of understanding, and reason. Fedling refersto such phenomenaassympathy,
love, hate, or anger. Sensation coversour five senses, seeing, hearing, smelling, touching, andtasting.
Last, but not least intuition referstoideaswhich smply comeup inour minds. In addition, to thesefour
areas by meansof which we can get knowledge, memory andimagination are also important.

Havingfurther clarified, themeaning of thenotionscharacter, interests, and conditions, it canbe
shown on which of these areas and to which degree the two types of education dedicate themselves.
For the sake of convenience, | call libera education based on momentary freedom“typeM education”
withacapital M for momentary, and | refer toliberal education based onlifelong freedom as*typelL
education” withacapita L which standsfor lifelong®. By education | refer to both what takesplacein
familiesaswell aswhat happensin school, aseducationisthegenerd transmission of culture, whereby
culturehasto beunderstood asinthe culture/naturedigtinction but not intheculture/civilisation digtinction?.
| start with typeM education.

Theamof typeM educationisto help thepeopleto befree. Freedom hererefersto momentary
freedom” according to which apersonisfree, if hecan act according to hismomentary will, but does
not invadethefreedom of anyoned se. Which effectsdoesthishavewith respect to the aforementioned
three aspects which are important for ahuman being. Firstly, there isthe character, and we have
distinguished, four character types. The strong and chaotic type, theweak and chaotic type, theweak
and ordered type, and the strong, and ordered type. I n an ordered character, the soul is constituted out
of virtueswhich compriseall aspectsof human existence so that all of onesactsarevirtuous. Theonly
virtuewhichisvalidfor everyone according to type M educationistolerance. Tolerance doesnot help
oneto act distinctively with respect to al| aspectsof human existence. Therefore, tolerancealoneisnot
sufficient to bring about an ordered character. Most likely type M educationisresponsiblefor chaotic
characters. Whether these are strong or weak depends on the natural disposition of the personin
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question. It can bethe case that ordered characters come about dueto type M education, as people
havethe option to have an ordered character. Still, itisnot very likely that many ordered characters
come about, asvirtues need to betaught. According to Aristotle?*, one becomesvirtuous by acting
virtuously which meansthat one hasto force oneself to repeat virtuous acts, so that one eventually
becomesvirtuous. Not many peopleare so disciplined that in their childhood they habitually repest
virtuousactsby themselves.

Thenext aspect isone' sinterests. According totypeM education apersonisfree, if hecanact
according to hismomentary will, but doesnot invadethefreedom of anyonedse. Thisimpliesthatitis
seen asgood by thistype of educationthat people choosewhatever they conscioudy think they wish at
themoment, evenif it goesagaingt thefaculty of understanding, and reason, or traditional practice. One
example could be ateenagegirl wishing to enjoy herself and have sex with asmany men aspossible.
Another example could beamanin hisfortiesabandoning hisjob, hiswifeand histhreechildrentogo
onatriparoundtheworldal by himself. AstypeM education doesnot apriori attribute any valueto
all these options, they areall justified, if they correspond to the momentary wish of the personin
question. Thisalso meansthat no generd interests can be described or genera help canbegivenintype
M education. A statement like, “ Dear son, concentrate on your education in order to be ableto nourish
afamily”, could not be madewithintypeM education. If help for one'slifeisexpected withinatypeM
educationa system, then the hel per issupposed to question the hel p seeker so that the help seeker can
becomeawarewhat istruly in hisinterest. The hel per should not giveany positive advice.

Next, we reach the aspect of conditions. With respect to what counts as a good external
condition, typeM education does not say anything, asonehasto find out for onesdlf what onevalues.
Nothing can be said with respect to one'sbodily conditionsaswell, asthisagainisup to one’sown
choice. However, asone wishesto show the pupilswhat can be done, which roads can betaken, and
which choicesareavailable, typeM education isobliged to bring the pupilsin contact with thevarious
options. Thisimpliesfor examplethat the pupilsare made familiar with sport which again promotes
hedlth, and strength. However, itisnot thelr intention to say health or strength aregood, but they merely
wishto offer their pupilsthe option of becoming familiar with varioustypesof sport and of choosing one
for themselves.

Next, we cometo the mental conditions. To these gppliesthe samewe have said concerning
sport. Thepupilsare being offered various subjectsin order to bring themin contact with therealmsof
mental engagement, yet, thisisdone, merely for the sake of making the pupilsfamiliar with thechoices
they have. Theintellect istrained by mathematics, thevisua sense andimagination by fineart, memory
by history, and intuition by theology. Intype M education onetrainsthe variousaspectsof themind, in
order to enablethe pupilsto choosewhat isgood for them.

Given thesethoughts, it becomesclear that intype M education very little can bedonewith
respect to onesinterests. People are encouraged to concentrate on themselves, and tofind their way in
life. A bit moreimportant isthe aspect “ character” . Here, at least, it isdemanded to promotethevirtue
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of tolerance. However, dueto the characteristics of thisvirtue, itisusually not sufficient to bring about
an ordered character. Themost important aspect of typeM education isthat of the conditions. It tries
to makethe pupilsfamiliar with the variousmental and bodily conditions, in order to enablethemto
decidefor themselveswhat aspect they wish to concentrate on.

Having described, what type M educationislike, | can now deal withtypeL education. Type
L education triesto hel p the pupilsto becomefree. However, freedom hererefersto lifelong freedom,

andinthecaseof “lifelong freedom” the society hel pstheindividua towill what isin hisowninterest
considering thewhole of hislife. Thispresupposesthat the membersof the respective society agree

upon astronger account of the good. Which effects doesthishavewith respect to the aforementioned
three aspects which areimportant for ahuman being? Firstly, there isthe character, and we have
distinguished, four character types. The strong and chaotic type, theweak and chaotic type, theweak
and ordered type, and the strong, and ordered type. In order to have an ordered character, the soul
must be constituted out of virtueswhich compriseall aspectsof human existence so that all of onesacts
arevirtuous. AstypeL education presupposesastronger account of thegood, itisinfavour of acertain
set of virtueswhich encloseall areas of existence. Asoneregardsthese virtuesto be essential for a
goodlife, onehelpsthe pupilstointegratethese valuesinto their persondities. Inthe Chrigtiantradition
thevirtues of love, hope, and faith?? are supposed to be established, according to Plato the virtues
needed are wisdom, courage, moderateness, and justice?®. One way of helping peopleto become
virtuousisby helping themto repest virtuousacts, as Aristotle explained®. Asaconsequence of type
L education, most of the pupils establish ordered charactersfor themsel ves, and depending on the
natura dispositionsthese could be either strong or weak.

Secondly, thereisthe aspect of onesinterest. A stronger account of the Good is presupposed
intypeL education, and thereby al so adescription of thevarious stages of lifeand the corresponding
interests. Ingenerd, inlifethereare phases of change and others of rest, and these aternate, as Jung
convincingly shows®. In each phase of rest adetermined set of interestsisimportant for human being.
Phases of change come about when onelosesonesformer interests, and devel opsnew ones. Onehas
torealisethat one hasto get rid of onesold interests and devel op new ones. Asthe most important
Interests depend on ones sex, and age, theinterestsfor the various phasesof rest areidentical for the
peopl e of the same sex, according to Jung. In asociety in which onefindstype L education, these
changinginterestsaretaken into consderation, and theeducatorshelp their pupilsto get rid of their old
interests, and devel op new ones. This can happen for exampleby meansof initiation rites®.

L astly, the aspect of the conditions needsto be checked concerningitsrelationshiptotypelL
education. Firstly, therearetheexternal conditions. What isregarded asgood dependson theview of
the good presupposed. Inmost cases, if notinal, itisregarded asgood for amanto haveawife, and
children, afamily, and friends. Besidesthese, onecan by closer ingpectionfind alot of other conditions.
Inmog, if not al established, strong viewsof thegood, itisalso seenasgood, if onesfamily andfriends,
aswdll asonesdlf arehedlthy, whichisapostiveaccount of agood bodily condition. Next, thereisthe
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areaof menta conditions. Thesearea soto betrained giventypeL education, not in order to show the
pupilswhich optionsthey have, but because thetruth is seen asimportant, and one needsto use ones
mental conditionstoimproveonesunderstanding of theworld whichissupposed toimproveoneslives
aswell?,

TypeL education, therefore, does not focusits attention on the devel opment of the pupil’s
mental, and bodily conditionsin order to show themwhich optionsin lifethey have, but trainsthe pupils

inthese areasin order to improvethe quality of their lives. In addition, type L education does not
abandon its pupilsin the desert without amap, so each of them can create or find themap for himself,

but hel psthemto find the appropriate external conditions, to develop theright interest at each stagein
life, and to develop agood character by basing the strong account of the good on long established
traditionswhich have proved to be appropriate by experiencefor along time. Thissummary of the
consequences of type L education bringsusto the next part, inwhichit isdiscussed whether type M
education, or type L education isbetter for ahuman being. Oncethisisdone, one can gpply theanswer
to ones own society, and draw the appropriate consequences.

TheBest Typeof Education

Findly, we canask which of thesetwo typesof libera educationismoreappropriateinfulfilling
itstask. Both types of education aim at liberty for the pupils, asliberty isregarded as anecessary
constituent of thegood life. By analysing some of the basic constituents of agood life, we can clarify
which of thesetypesof libera education best promotesthegood life. | an awarethat neither of thetwo
typescan actuadly correspond toredlity, asthey represent ideal extremes. Still, theseextremeshelp one
to becomeaware of whereareal society can be placed, which again enablesoneto grasp what can be
improvedinany society. | beginwith an analysisof some of the basic constituentsof agood life, and |
concentrate on the three aspectswhich areimportant for human beings.

A personisleadingagoodlife, if heiscontent with himself22 and theworld during all stages of
life”®. Thisdefinitionisatautology, and therefore, it cannot befasified. Itsstatusiscomparableto that
of Darwin’sprinciple of selection, according to which thefittest survive. Arguably fitnesshasto be
defined by referenceto survival. Darwin has often been criticized on the groundsthat thereforethe
principle of selection isatautology, and cannot be regarded as a scientific theory, asit cannot be
fagfied. For many people, thiswasreason enough to doubt that principle. However, Nicola Hartmann
thinksthat the obviousness of thisprinciple doesnot show that itisinvaid or that it thereforehasto be
doubted but he regardsthisfact to be aconfirmation of thisprinciple. For himthe plausibility of this
principlerevealsitsstatusasapriori knowledge. Before Hartmann, Spencer already stressed thea
priori statusof the principle of selection®. The sameline of reasoning appliesto the above statement
concerning thegood life. If someone claimsthat people sometimeswish to be discontent, then onecan
aways respond that this discontentment isaimed at in order to achieve ahigher contentment with
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oneself. Asthisline of argument can always be applied, the above position cannot befalsified. Of
coursg, it hasto admitted that afully good life hasto be seen asan idea which can never beachieved,
yet thisdoesnot imply that one can never lead agood life, it only meansthat the closer onegetstothis
ideal the better isoneslife. Inaddition, it needsto be stressed that contentment with oneself and the
world doesnot imply that oneisnot active. The state of contentment does not excludethe possibility
that one does not have any further goals, which onewishesreach at later stagesinlife. Asacontent
person can know that in order to remain content, he needsto be active, and to continue working to
reach hisfurther god's, the state of contentment doesnot excludethe possibility that oneremainsactive
oncethe state of contentment isreached. Now, it hasto be asked with respect to all three aspects
which areimportant for human beings, what isneeded in order to be content with onesdlf and theworld
duringdl gagesinlife.

Firsgtly, thereisthe character. Contentment with onesalf and theworld impliessome stability. I
onerueswhat one hasdoneinthe past, thenit isdifficult to be content with onesal L. In order not to
haveto rueonespast acts, itisbest, if onescharacter aways bringsabout the sametype of informed
acts. However, the character only brings about the sametypeof acts, if itisordered, and strong. In
addition, oneiscontent with onesfriends, if they do not act randomly. The same appliesto themwith
respect to onesalf. Therefore, friendshipisbest promoted, if charactersdo not change, asdescribedin
Arigtotle' stheory of friendship®. In both caseswe have seen that astrong and ordered character best
promotes contentment with oneself and theworld. Themost important virtueswhich needtobeand are
consderedin every great account of thegood, arethe virtues moderateness, and wisdom. Moderation
hasto beheld especially with respect to ones attitude towards such basi ¢ pleasures as eating, drinking,
and sexud intercourse. Thisvirtuecan befoundinany great religion, and isthereforewell established.
Wisdom refersto onesunderstanding of the meaning of lifewhichisareason viawhich onecanjustify
thewholeof oneslife, i.e. afterlife, family tradition. According to Jung, most peopleintheir forties
consult the psychiatrist, asthey arelackingameaninginlife, andin hisfamous BBC interview he
explicitly said: ,,Man cannot stand ameaninglesslife. =

Thecharacter isthe most important aspect of ahuman being with respect tothegood life, asit
isresponsiblefor the contentment with onesdlf. If oneiscontent with onescharacter, then oneiscontent
withwho oneis, and without being content with oneself, one cannot be content with theworld*, so
contentment with oneself, isthebasisof al other formsof contentment. Asaconsequence, itisessentia
for living agood lifeto have an ordered character, as such acharacter promotes contentment with
oneself, and if the character isalso strong, then this contentment iseven securedin astable, reliable
form. So for the contentment with oneself, the aspect of the character isthe most important. For the
contentment with theworld, we need to consider the other two aspects.

Secondly, there aretheinterests. According to Jung, life can bedivided up into main phases,
which aredetermined by rest, and transitional phases, which are determined by change. Thetransitiona
phases come about, if onesold interestsno longer appeal to oneself. Asaconsequence, one hasto
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abandon them, and find out what oneisinterested in at themoment. Astrangitional phasesaregenerdly
linked to aspects of ahuman being which areindependent of their individuality, but come upin most
human beingswho are similar to oneself with respect to especialy sex, and age, itispossiblefor the
educatorsin asociety to help the pupilsat theses stagesby showing them that it istimeto abandon ones
oldinterests, and what isappropriatefor onescurrent stageinlife, sothat thetrangtional phasescanbe
asshort aspossible. Aspeople become discontent with themselves and theworld during transitional
phases, thisdiscontentment can be abbreviated by abbreviating thetransitional phases™.

Thirdly, and lastly, there arethe various conditions. Concerning the external conditionsitis
clear that for amanitisgood to haveawife, children, afamily, friends, ajob, and to have alwaysbeen
embeddedinafamily. For awomansmilar conditionsapply. Theremight be somedifferencesbetween
men and women which are based on their different biological constitution. All traditions, and world
religionssupport thisposition, and Aristotlein his* Politics’ givesaplausi ble philosophica account of
thisfact, i.e. when heconvincingly explainsthat only a“bad man” or “ someone beyond humanity” can
permanently exist by himself*. Besidesthe aspects mentioned, more can be named, however, alonger
study isneeded to clarify thispoint further in detail. Contentment with theworld, presupposesthat one
iscontent with onesdf¥. However, itisdifficult, if notimpossible, to be content with theworld without
being embedded inaloving family, and group of friends. Secondly, therearethe bodily conditions. If
oneisill, and hastolieinbed, thenitisdifficult to be content with theworld, which showstheimportance
of health with respect to contentment. The same appliesto other aspectsof thebody aswell. Therefore,
itisclear that many bodily conditionsareimportant for agood life. It also needsto be pointed out that
itisimportant to grasp oneslimits. Thisaso gppliesto thementa conditions. Somenatura dispositions
can only bechanged within certainlimits. And one hasto grasp oneslimitsand accept them, otherwise
onewill never get rid of onesdiscontentment. Thisappliesto bodily beauty, aswell asonesintel lectua
capacities, which bringsusto the next point - the mental conditions. No matter which aspect of the
mindweanayse, intellect, feeling, sensation, intuition, memory, or imagination, alack of capacity is
awaysapossblesourcefor discontentment. So the enhancement of onesmenta conditionsisimportant
for agood life, and asa ready mentioned, it isessential to understand onesown limits so that onedoes
not demand something of onesdlf, of which oneisutterly unable®. Having grasped the essentia e ements
of agood life, we canfinally apply our insghtsto the question concerning the best type of education.

We have already found out in part two that intype M education very little can be donewith
respect to onesinterests. However, it isimportant for agood lifeto receive somehel pfor reaising what
Isappropriatefor onesage and sex. One getsthishelp withtype L education.

A bit moreimportant intypeM education istheaspect of character. Here, at leadt, it isdemanded
to promotethevirtue of tolerance. However, dueto the characteristicsof thisvirtue, itisusually not
sufficient to bring about an ordered character. However, it ishardly possi bleto be content with oneself
and the world for longer periods, if one has a chaotic character®. Aswe have seen a strong and
ordered character isessentia for being content with oneself, and contentment with oneself isthebasis
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for contentment with theworld. Therefore, this should not berisked by hel ping the young to develop
chaotic characters. It would be better, if type L education wasapplied, asit hel psthe pupilsto develop
an ordered character based on astrong account of the good which proved to be working because of a
basiswith along and established tradition.

Themost important aspect of type M educationisthat of the various conditions. Thistype of
educationtriesto makethe pupilsfamiliar with the variousmental and bodily conditions, in order to

enablethem to decidefor themsel veswhat aspect they wish to concentrate themselveson. However,
firgtly, thisaspect of alifeisfar lessimportant than that of the character for agood life, secondly, one

only showsthe pupilsthevarious optionswithout defending their value, and thirdly, thisaspect isnot
neglected by typeL education either but rather impliesthe demand for theimportance of both bodily, as
well asmentad conditions.

Giventhisfinal argument, it becomesclear that typeL educationisfar superior basisfor helping
theyoungtolead good lives. TypeL educationwinsinal categories, and especiadly thegreat importance
typeL education putson an ordered character isanimportant reason for the superiority of that type of
education, asthe aspect of the character isparticularly important for agood life. Of course, one might
wonder wherethe basisof the stronger account of the good, whichispresupposed by typelL education,
comesfrom. The examplesmentioned in thetext represent possi ble e ements of astronger account of
thegood, asthey arecommon e ementsof al greet religionsand worldviews. Pico ddlaMirandolawas
alsoright when he pointed out that thereisagrain of truthin each great religion®®. And somegrainsare
presentinall of thegreat religions. By extracting these aspects one can reach quite astrong account of
thegood, whichisasuitablebassfor typeL education. It might bethat thefour Platonic virtues, and the
vaues“family” and“friendship” represent suchacommon basis™. A community whichfocusesonthe
vaueof the“virtues’, “family” and “friendship” might also bring about atruly liberal democracy, for
peoplewith these valueshavethe best prerequisitesfor realising their own potential, and expressing
their ownindividuality. Having valuesin common does not imply that all peoplewill havethe same
interests, and persondlities. It only impliesthat closer bondswill be established between human beings®.
Soit hasbecome clear that only an education based on lifelong freedom can help usto lead agood life.
Wearefree, if weconsider eachtimebeforeweact, if therespectiveactisin onesinterest, given that
weliveanormd life, which passesthrough all itsvarious stages.
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NOTES

1 A good survey of various notion of freedom gives Jean-Claude Wolf in his “Freiheit-Analyse und Bewertung”
[Wolf (1995)].

2 Sed| (1995): P, 62-65. Seealso Bien (1999): P. 98-99. Bien aso refersto Wolf Schneider whoisinfavour of momentary
happiness. Most Ancient Greek concepts of happiness are based on lifelong happiness.

3 Thedistinction between positive and negative freedom stemsfrom I saiah Berlin [Berlin (1969)].
4 Routledge (Ed.) (2000): P. 365.

5 Nietzsche (1967-1977): Vol. 3, P 519.

6 Satre (1958): P. 553-554.

71 amreferring to NuRbaum's terminology [NuRbaum (1999): P. 28] here.

8 Capelle(Ed.) (1938): P. 462, fr. 181.

9 Aristotle (1984): Vol. 2, P. 1729-1867.

10 Here, | refer to people who are Buddhists because they livein India. Of course, it is possible for someoneto bea

Buddhist and to livein India, who would also beaBuddhist, if helivedin France, but | am excluding thispossibility
here. Theexamples| give are merely thereto describefictional ideal characters, so that tendencies can berevealed.

11 Compare Aristotle (1984): Nicomachean Ethics 1156a7-1156b12.

12 someone whose prime goal isthe gain of money necessarily has to have achaotic character: Acts depend on ones

prime aim. The maximisation of thefinancial gainisthe primeaim of aWall Street capitalist. What brings about the
maximum financial gain changes according to circumstances. Therefore, the acts of aWall street capitalist change
according to circumstances. Someone whose acts do not depend on stable rules of action has a chaotic character.
The acts of a Wall Street capitalist change according to circumstances. Therefore, a Wall street capitalist has a
chaotic character.

13 SeeHorn (1998).

14 Reese-Schéfer (1995): S. 65.

15 Maclntyre, Alasdair , Which Gods ought Weto obey and Why’ in Faith and Philosophy, Vol. 3, N. 4, Oktober 1986
& Mylor (1994): S. 44.

16 Jung (1995): P. 427-442 & Stevens(1990).

7 Aristotle (1984): Vol. 2, P 1736.

18 Fordham (1953): P. 29-46.

19 1f one compares the two types of education with the traditional distinction between anti-authoritarian and

authoritarian education, there are links between “type M education” and anti-authoritarian education, and “type L
education” and authoritarian education. However, | will not deal with this comparison within this paper.

2K rings/Baumgartner/Wild (1973): vol. 3, P. 823-832.
2L Aristotle (1984): Vol. 2, P. 1742-1743.
21Kor13,13.

2 Plato (1961): Politeia4, 427 d - 435cc.

24 Aristotle (1984): Nicomachean Ethics 1114a6-10.

25 Jung (1995): P. 427-442 & Stevens(1990).

% |t needs to be stressed that here we have awide understanding of the notion “initiation rites” whereby e.g. an A
level exam can also count asan initiation rite.

27 Compare Nietzsche (1967-1977): UnzeitgemaRe Betrachtungen, Vom Nutzen und Nachteil der Historie fir das
Leben, 1.
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28 |t needs to be stressed that the contentment needs to be actual. Someone can believe that he is content with

himself, but he is not. In that case, he is not actually content with himself. However, it can be assumed that an
informed contentment in most cases corresponds with the actual contentment.

2 CompareKant (1974): P. 133 & 247.

% Gadamer/Vogler (Ed.) (1972): Vol. 1P 333-334.

31 Richardson (2001): P. 190.

%2 Aristotle (1984): Vol. 2, P. 1825-1852.

33 Stevens (1994): S. 126.

34 Jacoby (1985), P. 85.

35 See Sorgner in (Ed.) Reschke (2001): P. 249-254.

% Aristotle (1984): Vol. 2, P. 1987-1988.

87 Jacoby (1985): P. 86.

38 Jacoby (1985): P. 88.

39 Hobbes (1991): P 88-89 & Wilde (1996): P. 17-159.
40 Pico dellaMirandola (1997): P. 115.

41 The elements mentioned wereall dealt with in MichaBrumlik’s,, Bildung und Gliick* [Brumlik (2002)].

42 A more detailed account of that point can be found in my article: Community, Multiculturalism, and the Good.
[Sorgner (2003): P. 257-269].
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